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Abstract: This study is conducted to describe the implementation of Genre-based approach in teaching writing 
Islamic history text at IAIN Sultan Amai Gorontalo. The goals of this study are to find out how to implement
Genre Based Approach (GBA) in Teaching Writing of Islamic history text; the students’ attitudes and responses 
to the implementation of Genre Based Approach (GBA) in teaching Islamic History text; and the impact of the 
implementation of Genre Based Approach (GBA) in teaching Islamic History text on students’ writing. This 
study utilizes qualitative approach and focuses more on teaching and learning process rather than simply on the 
outcomes or the products. The findings of this research show the successful of the implementation of the 
procedure and steps of Genre-based approach in writing Islamic History text. This research also finds that most 
of the students have positively attitude and responds to this approach and have their control on the generic 
structure and language features of a kind of Islamic history text.
Background
Genre-based approach was first introduced in Australia (Kongpetch, 2006; Firkins et al, 2007). This 
approach is very successful in Australia; it is a major movement in Australian education especially in the 
teaching of English for elementary schools. Many researches had been conducted to measure the effectiveness of 
this approach toward the development of children’s writing skill; and even though there is still a long debate 
about whether genre can be taught (Machmud, 2003), I found this approach as one of the valuable alternative on 
the traditional method of teaching writing to EFL students.
The term Islamic history genre arises from the history genre, which is one of the recount genre 
categories. Recount text type consists of personal recount, factual recount and imaginative recount (Derewianka,
1990). History genre is part of factual recount along with biography. Before proceeding to this research, I have 
conducted a preliminary analysis on some texts of the history of Islam, and I found that most of them are pretty 
much the same as history genre in recount text type in terms of either its generic structure as well as its language 
features; therefore, I have decided to use genre-based approach to teach the Islamic history genre to gain 
information on the students’ attitude and responses on its application in teaching writing.
Nowadays, the teaching of writing in IAIN Gorontalo is still emphasizing merely on the vocabulary and 
grammatical approach. It neglects the notion that IAIN, compared to other students in other general/public 
university/institutions, is a religious-based institution in which its students should have certain skills to be able to 
read and write in English for different purposes In other words, teaching writing in Islamic institution has to 
consider teaching writing in Islamic subjects.  The use of genre-based approach will benefit the students in this 
institution, because it is obvious that reading and writing in IAIN has specific genre, which differs from the 
general EFL taught in other institutions. 
Objective of Research
Genre-based approach has not been introduced in teaching English as Foreign Language in IAIN 
Gorontalo; therefore, the specific objectives of this study are to implement Genre-based approach in writing 
Islamic history text to the students of English Department of Tarbiyah Faculty IAIN Gorontalo; to find out the 
students’ attitude and responses toward the implementation of Genre Based Approach (GBA) in teaching Islamic 
history text; and to find out the impact of the implementation of Genre Based Approach (GBA) in teaching 
Islamic History text on students’ writing.
History Text as a Kind of Recount Genre
Recount is kind of genre in writing that has a function to retell events for the purpose of informing or 
entertaining. Recount is usually about events that are arranged in a temporal sequence such as personal letter
(Callaghan and Rotherry 1993). 
Recount is not something new for the students. They even do this text type in the most of their writing, 
but sometimes they do not know that there are some certain features in writing a recount text. A good recount in 
the context of a second language acquisition should be entertaining and informative. It should retell an incident 
or an event in fairly objective or factual style so that audience has a good understanding of what happened. 
Callaghan and Rotherry (1993) mention that recount genre consists of three segmental generic structures: 
orientation, events and re-orientation (optional element). Beside the generic (schematic) structure, Callaghan and 
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Rotherry also said that recount text has its own structure language features.  Those features are: “focus on
individual participants; use of past tense; focus on a temporal sequences of events; and use of the material (or 
action) processes” (1993. p.53).
Derewianka (1990) suggests that based on its using in the social context, recount text can be classified 
in to personal, factual, and imaginative recounts. But Hardy and Karlwein (1990) in DEPDIKNAS (2005:22) 
only classified recount text into personal and factual recounts. Personal recount usually retells an event that the 
writer was personally involved in. This text type can be found in diary, and personal letter, while factual usually 
retell about an event that the writer was not personally involved in. This text type can be found in journal, 
biography, police report, and history.
Furthermore, Derewianka said that personal and factual recounts have their own lexicogramatical 
features. The differences between those two kinds of Recount Genres are as follows.
The following is the Example of factual recount (Islamic history text):
In propagating Islam, prophet Muhammad (peace be upon him) had to engage 
in a series of battles with the Quraysh. The growing power of the prophet especially 
after he had emigrated to Madinah and the growing number of people who 
converted to Islam made the Quraysh of Makah jealous and angry. They also 
hated the Madnities who gave assistance to the prophet and his followers.
The state of enmity between the two sides became worse after incident at Nakhlah. 
The prophet had sent out a small group of Muslims to keep an eye on the 
movements of the enemy. The group met the caravan of the Quraysh at Nakhlah. In 
the fight that followed, Amr bin Hazrami, the leader of the Quraysh, was killed. At 
this, The Quraysh under the leadership of Abu Jahl moved toward Madinah to 
attack the Muslims
Knowing the danger, the prophet brought his army to Badr, a few miles from 
Madinah. He selected a place to assemble the Muslim army in such a way that if 
and when the enemy attacked, the rising sun would not shine in the eyes of the 
Muslims. The prophet also cut the water supply for the enemy and made only 
available to the Muslims
Early in the morning of March 13, 624, the Prophet assembled his little army in 
lines. Then he gave some important instructions: “Do not move to begin the 
fighting until I give the order; do not use your arrows while the enemy still beyond 
reach; throw stones and use your spears when the enemy come nearer; use the 
swords only for hand to hand fighting.” Before the battle started, the prophet 
prayed to Allah for the victory against the great number of the enemy soldiers. The 
Muslims had only 313 men to fight against as many as 1000 enemy soldiers in this 
battle
In accordance with Arab custom, three leaders of Quraysh: Shaiba, Utbah, and 
Walid bin Utbah came forwards to challenge three Muslim generals to a man to 
man fight. The prophet chose Uba’da, Hamzah, and Ali to accept the challenge. 
The Muslim generals fought bravely. They defeated and killed the three Quraysh 
leaders in that fight.
The Battle of Badr caused the great loss to the enemy. Seventy of they were killed
and about the same number was taken prisoners. One of the Quraysh leaders who 
killed in the battle was Aba Jahl. The Muslim army lost only fourteen: six were 
Muhajirin and eight were Anshars.
(cited from: Mahmud, 2000:87)
(Figure 3: Model of Factual Recount)
The lexicogrammatical features that can be found in this factual recount are:
Expressions of Time: Early in the morning of March 13, 624
Past Tense:, had, gave, was, were etc.
Action verbs: He had emigrated, the prophet had sent, the group met, etc,
Circumstances of time: after, before, then, in accordance with
Circumstance of place: Madinah, Badr
Third Persons: He, they, the prophet, Muhammad, the Quraysh, etc.
Orientation
Event 1
Event 2
Event 3
Event 4
Re-
Orientation
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Methodology
This research is designed as a case study, because it intends to see the process and the activities of 
implementing the genre-based approach in teaching writing Islamic history genre. This research is designed for 
certain period of time using various data collection procedures. The fourth semester students of English 
Department of Tarbiyah Faculty of IAIN Gorontalo, of the academic year of 2006/2007 are the participants of 
this research. The participants of this research are one class that consists of twenty-four students.
The Results
  The implementation of Genre-based approach in English writing II to the fourth semester students of 
English Department of IAIN Sultan Amai Gorontalo was done based on the procedure of Genre-based approach. 
In this case, the genre-based approach had been introduced by considering the main teaching goals of writing, 
which enabled the students to write an Islamic history genre.
  In the process of teaching and learning writing using genre-based approach, the teacher and students 
were following the procedure of the approach i.e, modelling, joint construction, and independent construction 
with certain steps in each of those stages. The classroom interaction was so alive. Students actively shared their 
ideas with others. They acquired the inputs not only from the teacher but also from their classmates. It was 
surprising that most of the students were drilled by some stages on this writing process.
  The most serious problems found from the students’ writings are only about the choosing of the 
significance events for their writing text, and some aspects of writing like spelling, grammar, and mechanic. 
However, over all, I can say that most of the students are successful in applying the framework of factual recount 
(generic structure) of history text together with the lexico grammatical features of it  
Students’ attitude and reactions toward the genre-based approach
Based on data from the questionnaires, most of the students reacted positively to this approach. This can 
be seen from the indicators that most of them have favourable thought and believe on the implementation of this 
approach to improve their writing ability. They are also having anxiety, curiosity and enthusiasm toward the 
implementation of genre-based approach. They felt being assisted by using the genre-based approach to practice 
writing. From the questionnaires, I may conclude that at least there are three main reasons why this was helpful 
for them: active participation, clear instruction, and specific genres.
The impact of the genre-based approach on students’ writing
  Genre-based approach has significant impact on the students’ writing and to their attitudes and response 
to the teaching and learning writing. It can be seen in their final draft and their comments on the questionnaires. 
All of the students said that this is the first time for them to write an Islamic text. They also said that in their 
previous writing subject, they were taught something general such as talking about their experience and etc. The 
samples of the students’ writing show the evidence the students are able to compose the Islamic history texts 
successfully when the genre-based approach is used in the teaching process.
Conclusion
The Genre-based approach has been proven to be successful to be applied in English Department 
students of IAIN Gorontalo. It is strongly recommended that this approach can be continually implemented in 
teaching writing. This approach is designed to the framework of current teaching theories to make learning 
writing more meaningful and significant.
The collaborative research conducted by Firkin et. al. (2007) shows that the combination Genre-based 
approach and another approach (activity based pedagogical approach) are effective in teaching writing. So, it 
also can be considered that the using of Genre-based approach can be combined with others approaches such as 
communicative approach. 
The Using Genre-based approach in teaching writing has attracted students’ attention, so I hope the 
writing teachers of English department of IAIN Gorontalo will use this approach to teach writing not only 
Islamic history text (factual recount) but also other text types such as exposition, narrative, and other kind of 
genre text. 
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